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Conhecimento – A dinâmica de produção do conhecimento: processos de intervenção e transformação

Knowledge – The dynamics of knowledge production: intervention and transformation processes

Analysis of the teaching of mother tongue from the activity theory   

Dora Riestra, Centro Regional Bariloche, Universidad Nacional del Comahue, Argentina  

 This work interrogates what are there  behind the instructions of language teaching?, that is to say, investigates how -in  the socio-discursive interaction (Bronckart, 1997)- labour relationships take place in the teaching of the mother tongue. Specifically the interaction is focused in class: what is tought and what is learned in the language practices.   

1.Some axes from the activity theory   

Within the framework of Leontiev’s developments (1983,1975 / 1989), I have taken some axes, from which I have organized the analysis: 

1) The activity is a unit of life mediated by the reflection in the mind, whose real function is to guide the subject in the objective world. Each activity corresponds to a necessity and  is directed to an object able to satisfy that necessity. This is a process characterized by transformations that constantly take place.  

But the human activity doesn't exist more than like a form of action or the purpose (finality) of the actions and the conscience is by nature the subjective product, like transformed form of the social relationships, made by men’s activity of the men in the objectal world.  

2) The conscience arises by the division of actions operated in the work which cognitive results abstract from the integral human activity and they are idealized in the form of linguistic meanings. These meanings are the carriers of the procedures, the objectal conditions and the results of the actions. 

The psychic image of the product as purpose should exist for the subject to be able act with that image, that is to say, to change it in correspondence with the existent conditions. They are the conscious images, conscious representations.   

3) For that, the meanings are the makers of the human conscience and it is the language the carrier of these meanings, but not the demiurge.  After the linguistic meanings the procedures of the socially elaborated action are hidden (the operations) in which process  men transform themselves and know the objective reality.  

4) In addition, the individual conscience is a dual system with a meaning as objective meaning (fixed in the language) and a sense as personal meaning. This duality of meanings makes the operation of the meanings remain hidden in the processes of the activity and of the conscience of the concrete individuals.   

Without losing the system of the social relationships, it is another system of relationships: the internal movement of the individual conscience generated by the movement of the objective activity. For that reason, the scientific investigation of the conscience is impossible without the investigation of the subject's activity.  

5) Activities hierarchization as impelled processes and guided by motives and the correlation between these (the motives generating of sense and the motives-stimuli) allows us to distinguish which are the outlined ends and which are achieved.  

6) The analysis doesn't dismember the alive activity in elements, but it puts openly the internal relationships that characterize it, relationships after which are the transformations that arise in the development of the activity, in its movement.  

The objects can acquire the qualities of: impulse-aim(finality)-instruments, only in the system of the human activity, outside of that system they lose their existence as such.  

The instrument, outside of its bonds with the aim becomes an abstraction, the same as the operation taken out of its connection with the action that it carries out.  

The idea is to analyze the internal systemic bonds. Also, the activity can lose the motive, it becomes an action that makes another activity, it makes effective another relationship with the world.  

The action can become a peculiar activity, it can become a procedure to reach the aim, an operation able to make varied actions.  

 The delimitation of the actions guided to an aim like constituents of the content of the concrete activities outlines the question of the internal relationships that  link them.  

The operations are the mediums or procedures to make the action.  

As well as the action is correlated with the finality, the operation, with the conditions required to achieve the aim.  

The operations and the actions have different origin, a different dynamics and a destination.  

The genesis of the action lies in the relationships of the exchange of activities, on the other hand all operation is the product of the action’s transformation, which happens as a result of its inclusion in another action and of its “tecnification” (automation).  

2. Methodology and their relationship with the Didactics of the language  

The work registers in a line of  didactics of the language that, as investigation field focuses the construction of specific instruments in the analysis of the texts of interaction in class (Canelas-Trevisi, 1999). These instruments are located between the theory and the practice: the disciplinary loans in the didactic analysis (Bronckart and Schneuwly, 1991)  allow the articulation of different fields of the sciences of language and psychology in the social relationship of work among teacher-students.  

For language action we adopt the concept defined by Bronckart (1997) starting from that “le langage constitue d'abord une pratique illocutoire, fondatrice de la rationalité sociale qui régit les actions humaines. Cette pratique se solidifie en systèmes de signes, ou langues naturelles, qui permettent a recodage locutoire particulier (socio-culturel) des représentations rationnelles du monde. Ces systèmes de signes sont mis en fonctionnement dans le cadre de discours, dont certains sont articulés aux actions sensées et dont d'autres prennent la forme d'actions autonomes ou actions langagières. Une des finalités de ces actions langagières est de proposer des reconfigurations d'action, au travers desquelles les humains progressent dans leur compréhension des déterminations de la raison pratique” (Action, discours et rationalisation, in Moro,C., Schneuwly,B.et Brossard,M.:Outils et signes ,p. 213)                             

The verbal action as psychological unit and the text as linguistic unit, only observable product of language activity, constitute the conceptual tools that define and profile our focus in the analysis of three language classes in the Secondary Level of teaching and three in the Primary Level of state and private schools of San Carlos de Bariloche                                                                                                                                                                                                 

The etnograph registration of the discursive interactions among teachers and students constitute the textual corpus on which the inquiry is carried out. It is, therefore, the transcription of oral and written texts produced in the classes of Language and the written texts produced later on by the students, starting from the proposals of teachers’instructions. [The textual reproduction will appear among quotation marks and it will be indicated when oral or written texts are concerned]  

The written instruction of tasks is the mediator instrument and at the same time the textual segment that is articulated as written text  in differed interaction with the written works produced by the students as tasks.  

Also, in the context of the class, I take significant segments of the oral texts of the teachers in direct interaction with the students.     

The didactic objective of this analysis is to dispose a methodology to predict students’ internalizations in function of the appropriation of concepts and textualizing capacities. That is to say, to go deep in the elaboration of instruments that contributes to the planning of teaching from the vygotskyan perspective of the potential development.   

Starting from the categories of Leontiev I propose the following analysis levels:  

                                             a) The communication activity in the texts of teachers 

The object:  the instrument language, in connection with it we focus language actions and psychic operations.  

                                             a.1) the reading activity   

The object:  aims(finalities) that are varied capacities to develop, focus: work with their proposed goals and supposed operations.   

                                              a.2) the writing activity:   

The object: aims (finalities) as varied capacities to develop, we focus actions with proposed goals and supposed operations.   

                                           b) The communication activity in the texts of students  

The object: the instrument language, in connection with it we focus language actions and psychic operations.  

                                           b.1) the reading activity  

The object: acquired capacities, we focus: work with their reached goals and carried out operations.                                                  

                                           b.2) the writing activity:   

The object: appropriate instruments, we focus: work with their reached goals and carried out operations  

At these levels relationships are settled down among the teachers’ and students' ends (finalities), also the correlation among the actions proposed by the teacher and those made by the students and the operativity degree that is manifested among students of the same group.  

In synthesis, in the operations it is observed the fulfilment ot not in the proposed activity as they are the transformations of the fulfilled actions. Also,it is possible to evaluate the effectiveness of the instruction as mediator instrument.  

3.1.Secondary teaching level 
Text 1) class: 3rd. year. Teacher C.  

“The summary (title written in the blackboard)  

1st.  to recognize the topic of the text  

“T.: first we will make that, page 147 (the students have a book)  

Was it possible do the silent reading the last class?  

Sts.: No  

T.: Good, do a silent reading first.  

(the students read the book of Editorial Kapelusz that has been previously given to each one)  

(the teacher dictates and writes on the blackboard)  

2nd. Ask the questions that the text can answer for each paragraph

b) Hierarchize them into paragraphs (number 1,2,3)  

 if you consider necessary to complete with some information from the answers to the questions 2.  

T:  They are not identical to those of the book, they are a little bit reformulated.  

(she writes)  

 3rd. Write a summary of the text, keeping in mind the answers that you selected.”  

Text 2) class: 3rd.  year. Teacher A.  

“T: I will respect you, I don't make more flowers. Let us remember quickly. The topic that we were working. Today we will make grup work. We are working argument. We saw that it can be in a lot of texts, we saw it, who does remind me what is it to argue?   

S.: To say the reason of a  statement, an opinion.  

T.: Opinion, statement, etc. Do you remember that I asked you a little work. That consisted in defending certain statements:   

To support the following statements with as many arguments as possible:   

1) I admire to...because...  

2) the best music program is...  

3) she/he is my best friend... because...  

4) the best program...  

5) I am interested in the political results of the next elections... because...”                                                             

Text 3) class: 4th. year. Teacher G.  

“T.: We start,(dictate) number 1 for the first text: to observe the quotations that appear among brackets, which quotations do indicate non verbal aspects of the communication?, close the question mark. We open question mark again, what type is in each case?, close the mark, we open another.  

Std.1: next to it?  

T.: Next to it or below, and what importance would you award it or would you give it? And second, Rewrite the interview formulating the questions without the characteristic features of oral language. Point second: if it is necessary, add some observations about aspects of  non verbal communication, good, read both to see if there is some doubt in the task.  

S.: How would be the first question?  

T.: Which are the non verbal aspects?: voice intonation, expressions, disposition of the body, all that, and how important it is. When we speak of the importance we have to see...  

S.1: It is necessary to transcribe  

T.: No, if you want, you can give an example of each one  

S.2: It is for the first text  

T.: Yes, the first one is for the first one, the second for the second, one for each text.”  

3.2.Primary Teaching Level   

Text 1) class: 5th grade. Teacher G.  

“T.: Of all the news we will work “the nightmare of traveling in Buenos Aires.” First you will separate in paragraphs, with pencil.   

.....................  

T.: Good, have you finished? Good, we will make a reading for the whole big group.  

......................  

Listen a moment what you have to do in your folder: to write your opinion related to the topic. This is done individuall in your small folder.”  

Text2) class: 4th grade. Teacher A.  

“For observers (title in the blackboard)  

(The teacher writes) At the station there are people very worried for the timetables. Help them to solve their problems.  

Mr. Isidro goes to Córdoba, so a long trip awaits him. His problem is that he didn't have a snack. Does he have time to take a tea?  

Jaime Teodoro is waiting for his girlfriend that comes from Vicente López. But... If he doesn't realize, he won't find her. Quick, where will he have to go?  

.....................  

T.: To analyze it is to read it, to observe everything.  

Ten minutes observing the image and those statements, each detail.  

3 - Barnabitas is very nervous. His train is leaving in just one minute and the queue doesn’t more advance, where will he go? How long will he have to wait if he loses that train?”  

Text 3) class: 5th grade. Teacher P.  

“T.: I will explain to you. I took some objects and you will do the following: a person of each group will have to touh it to describe it, adding as many qualities as possible of the object and you will do it with the eyes closed. Another person of the group will come and fetch  the object to the group. The others write in a draft all the qualities that their partner says. Some doubt?... the objective is not to guess, it is to describe.......................  

“Adjectives (title in the blackboard)  

(the teacher writes)  

Exercise1 - to define with your words the following classes of adjectives:  

                                                                                                            Qualifying -adjective  

                                                                                                            Numeral -adjective  

                                                                                                            Gentile -adjective  

Exercise 2 – You have to complete the journey of the labyrinth.  

Exercise 3 – You have to read this paragraph and erase all those adjectives that you can to trasnform it in informative text. You have to transcribe the text in your portfolio.”  

3.3. Analysis of the classes of Language. 

See Annexes (summary in squares: 1) Secondary Level, 2) Primary Level).  

4. Comment  

It can be observed in the Secondary Level of teaching that the coincidence in the communicative activity about the aims (finalities) between teacher and students are decisive for the fulfilment of involved activities (reading and writing).  

In the case of the text 1) class of the 3rd year for the teacher  the aim was the summary, but for the students it was the understanding of the text. As it is not clear for the students the aim of working in the summary, the actions are made without integration in the activity (they ask questions to the text but they don't use them to summarize it) nevertheless the instruction has been planned as sequence of actions to arrive to the summary, the actions–as text - didn't consider the students as addressees. The class run through a journey of actions, losing in them the reading activity for lack of consented aim in the communicative activity.  

When we make reference to consented aim we include, in order to clarify the episthemological view we mean the language as “to language”, “flow of recurrent coordinations of behavior consensual”(p.53, Maturana, 1995)  

Also, in this class, for this communicative obstacle, a possibility was lost: the relationship between the operation of “classifyng among main and secondary idea” (already acquired by the students) and the action that the teacher wanted to introduce that consisted on enumerating several answers “to hierarchize the information.” The teacher follows its own thought process, she doesn't observe her interlocutors, the interaction is interrupted at this level of teacher intervention. It is a characteristic also appearing in some classes of Primary Level.  

An opposed situation is configured in text 2) class of 3rd  year. Here it can be observed that the aim of the writing activity and later reading of the texts (consensuated among teacher and students) determines the effective attainement in the textual production. Although the actions are directed by the instruction that presents statements to complete with suspensive dots, by way of formal scaffolding, the sequential elaboration (from the sense) produces in the students like addressees an enunciative appropriation that determines the elaboration of texts of quality, with scarce orthographic errors  and syntactically well built texts. These texts would be listened by the whole class and valorized by the teacher. That is to say, the communicative finality guides the activity, but at the same time the goals of the actions are completed (to give as many arguments as possible).      

In the text 3), class of 4th year the communicative activity has a modality of interaction quite widespread in the school environments that it that of questions and answers. This consent produces a stable effect in the production of written task. Almost all the students accomplish the actions proposed by the reading activity, they classify the non verbal aspects of communication in a theatrical fragment. The writing activity is achieved as for the action of placing the punctuation corresponding to an oral transcribed text, but the textualization –without precise goals – is solved in a spontaneous and diverse way (for that reason some students modify the sense of the text, they don't have explicit rules in the instruction). It is not deepened in the teaching the relationship among orality and literacy as different social and mental orders (Schneuwly, 1995).  

 In the Primary Level of teaching in the text 1), class of 5th grade the oral interaction among teacher and students is flowing. There is coincidence among the actions proposed by the teacher and those accomplished by the students in the reading activity. The aim of working in  Language  Social Sciences contents is shared and explicit.  

On the other hand, a very open oral instruction of the writing activity makes it there not be a specific aim. Asking to the students a written opinion as if they had developed the capacity to elaborate autonomous written texts, evidences the lack of textualization’s strategies as levels of planning. In the texts of the students the absence of notational operations is observed which (in that schooling level) should be acquired in the ortography as domain.  

In the text 2), class of 4th grade, the communicative activity doesn't appear in the text of the class. The explicite teacher aim is the necessity of students' mental concentration that in fact is a game rule that is settled down in the accomplishment of guided actions.  

The actions are presented in a modality that hides the proposed activity: apparent characters' histories that are not configured, as if it was a mathematical problem, when in fact it is the class of Language. The students make a mistake in this type of presentation of the task because they don't know which the activity is and they cannot see the contradiction of the possible story that becomes in calculus, this disorganizes them. They say that the class looks like a mathematics lesson.   

In the text 3), class of 5th grade, a similar situation takes place; the actions are presented as if it was a game -that is not such - and the aim of the activity is lost that was to relate quality with the function adjectives. Also there is a contradiction between the language action and the task (“to describe with closed eyes, without guessing”)  

When the students don't understand the aim of the activity we see that they stop in the goals of the actions. It is the same situation that we observe in the Secondary Level in the texts produced by the students of 3rd year class,(text 1) who cannot recognize the object summary as aim of the writing activity.  

In these three mentioned cases we can notice a common feature: the instruction as text presents difficulty in integrating the communicative activity of the language as instrument in the specific activities of the acquisition of the form of the instrument. Said otherwise, each proposed action is not integrated to accomplish the activity (reading or writing) in an organized operational sequence. Therefore the proposed actions are classificatory. This gives the language task an enumerative character (type questionnaire) that we notice in most of the texts of the students in the form of descriptive sequences of textual base (Adam, 1991).  

The activities are stated in the language class from different points of view: from the use of the language (in Secondary Level, texts 2) and 3) 3rd  and 4th years respectively and in Primary Level the text 1) of 5th grade); in the text 1) of 3rd year of Secondary Level and the text 3) of 5th grade of Primary Level the activities are outlined from the metalanguage; the language as auxuliar instrument of Mathematics and Social Sciences guides the activities in the  classes  of 5th grade (text 3) and text 1)) of  Primary Level.    

As regularity in these six cases we notice that the reading activities proposed in the instructions have a relative effectiveness in the accomplishment of the task. It doesn't happen the same thing regarding the writing activities, in that the directed actions, on one hand, don't guide the activity and, on the other, the textual production is liberated to the spontaneous actions of each student’s acquired capacities. In synthesis, we can see that in writing, the excessive guide of actions, as much as the orientation absence, show the lack of specific teaching strategies of the scriptural order in the two analyzed levels.  

The operational level of the activities doesn't appear textualized in the instructions (except the classifications (texts1 and 3) of the classes of Half Level and (text 3) Primary Level), which indicates that there is not a focus in the mind of the students as an intervention space.     

In spite of the wide popularization of the cognitives theories in school environments, the lack of development in the planning of the instructions as mediators instruments is an observable fact.    

5. Activity theory and planning of  instruction of tasks  

5.1. As theoretical object, -from the vygotskyan perspective- the space of the instruction not only focuses the mediation, but the PDZ, how is the scaffolding of thought is organized through language actions and the metalanguage that linguistic contents that arises of reference disciplines (Sciences of the Language)   

This scaffolding as planning of instruction supposes a theoretical plane and a practical plane and it is in the second in which the explicit theoretical conceptions influence, but fundamentally the implicit ones that circulate in the teachers’speeches transferred in the teaching objects (Bronckart and Plazaola - Giger, 1998)          

As the objectal activity generates the internal movement of individual conscience which is a dual system with a meaning fixed in the language and a sense as personal meaning (Leontiev,1989), the instruction of tasks is constituted as mediator instrument that directs from the plane of the language action and controls the mental operations that incorporate to fulfil the activity.   

For Wertsch,(1999) in his view of mediated action as basic unit of analysis of intermental relationships (interpsychologicals for Vygotsky) between the agents and the tool, this comes to configure the action of the agents in spite of the conscious reflection and the volition of the own agents.  

In our analyses of the instructions the intramentals actions exteriorized in the textual products, that is to say the written works of the students, can show the intermental process among teacher and students that is the space we are interested in from the Didactics of the language.   

5.2. We have noticed that formulating the insructions in the plane of the actions to be accomplished is not enough because the specific conceptual contents of the subject Language, as much as the texts in themselves as empiric objects, have a production context, on one hand, and some logical relationships were they are configured that constituted the object of which the students should appropriate. In this point it can be observed that the understanding of the aim of the language activity is a basic objective in the elaboration of the instruction as instrument.   

The verbal actions directed from the instruction that don't drive to the aim of the activity, become an abstraction, they don't achieve operationality; something similar happens with the operations (for example, the classifications) that are not integrated in a subsequent practice of  language and they remain as abstract repertoires without being used.   

In this search to know and clarify on the production and the consumption of this cultural tool, we seek to focus the school practices of teaching of Language as sociocultural practices that can change, as far as the design of the instruments orients the subject toward the object. As Wertsch sustains (ob.cit.), “the key can be in changing the cultural tool instead of improving the abilities to use that tool”p.70.  

The control that the instruction carries out of the process of the students' mental operations should be re-exteriorized as process in the planning of the actions that conform the instruction. This way, the internalization of the proposed pattern in the elaboration will be able to transform into a capacity to be used –internalizing it- by way of strategy for each agent (student) in the understanding or production of texts.  

6. Conclusions 

 The instruction of tasks is an instrument that allows to plan the activity through coherent actions with the aim of the same one.  

The textual coherence of the instruction is of pragmatic nature (communicative level) and thematic (activity level), that is to say, when we analyze the activity of writing different from the reading activity, two processes of mental operations that include varied actions in the fulfilment of the activity are differing coherently.   

For this reason, the instruction is a text planned to produce diverse effects in the addressees students. For some students there will be actions that have reached an operation character, while for others they still remain as action which goal remains not achieved.  

According to these first analyses of the instructions we notice that it is necessary that each student appropriates the aim of the activity to achieve the textual coherence of the communicative exchange, and at the same time to be able to integrate the actions that constitute the activity.  

Although in the planning of the task it is necessary to separate the actions, these should be guided as process, being integrated in the production of the activity. Otherwise, as we have observed, when getting lost the process notion in the realization of the task, the activity is losted  and the task is reduced to a group of actions that are characterized by interruptions or incoherence. We notice it so much in the understanding of the texts (reading activity), like in the textual production (writing activity).     

Annexes  

1. Analysis of the activity in classes of Language   

                    Secondary Level  

Class 1. 3rd  year. Teacher C.  

a) It is not explicit.She proposes actions to be accomplished.  

a1) and a2)Read to summarize a text.  

 Actions: to reread-ask-order question-summarize  

 Operations: separate/enumerate by paragraphs.  

 
25 students - 17 handed  in texts  

b) they demand from the understanding of the text. They don't register the summary like task to be accomplished.  b1) read to understand  

   Actions: to enumerate and to order as operations  “to recognize main and secondary idea”  

b2) all students ask questions  

      5 students make coherent summary (textualize)

      8 students make a summary of each paragraph.  

      4 students enumerate answers to questions by paragraph.  

Class 2. 3rd year. Teacher A.  

a) to defend statements arguing.  

a2) texts to be completed with arguments. The enunciative position in first person determines the writing activity  

    Action guided in a progression of topics, of more particular and more concrete to more general and more abstract.   
26 students - 19 handed in texts  

b) discursive Responsibility assumed in the texts to be read in class.   

b2) they use the scaffolding from the enunciative position, they are involved as authors of  brief texts, with oral features, scarce spelling and syntax mistakes. All students textualize within the space of the enumerated points.

Class 3. 4th year.Teacher G.  
a) to read and recognize “text type”.She asks questions.  

a1) non verbal aspects of the communication and their transcription.   

a2) rewriting without oral features.   
24 students - 13 handed in texts  

b) answers to the questions  

b1) 10 students classify the demarcations of the dramatic text in actions, states of spirit, gestures.

        2 students argue  

        2 students classify and argue  

        all students recognize for the graphic mark and they categorize for the sense of the text  

b2) they place punctuation marks, they include conversation turns. Some add thematic content.     

 2. Analysis of the activity in classes of Language  

                   Primary Level  

 Class 1. 5th  grade – teacher G.  

a) relationship among Social Sciences and Language. 

a1) text understanding

Actions: To separate paragraphs/reading in big group/ the autor’s intention/ to relate that is read with the experience on the topic.

a2) to write an opinion
31 students. 15 handed in texts

b) to work content of Social Sciences. They expect to be guided in each action.

b1)The understanding of the text is not made. They develop the topic of Social Sciences class.

b2) They focus diverse topics, not that of the text. They answer to a supposed question with oral features. They don’t understand the [instruction/order text/indication/text of task/instructional text of task]



Class 2. 4th grade. Teacher A.

a) to interpret relating diverse information (posters, drawing, enunciates)

a1) to observe. She says “to anlyze is to read”

a2) to solve problems with precise answers.
18 students. 18 handed in texts
b) they demand about the goals of the actions to be accomplished. They don’t understand the activity.

b2) Contradiction between story and calculus. They realize notations like in Mathematics class. They don’t textualize.  



Class 3. 5th grade. Teacher P.

a) game proposition

a1) to describe an object with closed eyes (without guessing) adding qualities.

a2) to define adjective. To complete the graph. To cross out and to transcribe the text.
21 students. 14 handed in texts

b) They don’t understand the task

b1) They play to guess characteristics of the object. They change the goal of the action: they look for adjectives (operationalization)

b2) all students classify. All cross out subjectives modalizations of  the text. All enumerates as answers to a questionnaire.
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Resumen extenso

Análisis de la enseñanza de la lengua materna desde la teoría de la actividad

Dentro del marco teórico del interaccionismo socio-discursivo (Bronckart, 1997) se enfoca la actividad de lenguaje para construir, desde la teoría de la actividad (Leontiev,1983/75, 1989), un método de análisis de las acciones de lenguaje  en cuanto textos producidos en tres clases de nivel medio y tres clases de nivel primario. 

Se enfocan particularmente las consignas de tareas elaboradas por los docentes para ser realizadas por los alumnos y los textos escritos producidos por éstos  posteriormente.

El análisis describe en primer lugar la actividad comunicativa y en segundo lugar las actividades de lectura y/o escritura; a su vez, se enfocan  las acciones con sus  metas y las operaciones   correspondientes a los docentes y a los alumnos. 

Del cotejo de estas descripciones se obtienen  algunas relaciones como indicadores de las prácticas de lenguaje en clase y, en particular de  las consignas, consideradas éstas como  herramienta cultural (Wertsch, 1999) que, con sus modalidades, media la enseñanza de la lengua materna en el contexto de  Bariloche, Argentina.

“La jerarquización de las actividades como procesos impulsados y orientados por motivos y la correlación entre éstos (los motivos generadores de sentido y los motivos estímulos) permite distinguir cuáles son las finalidades  planteadas y cuáles se logran.”

 “El análisis no desmembra la actividad viva en elementos, sino que pone al descubierto las relaciones internas que la caracterizan, relaciones tras las cuales se encuentran las transformaciones que surgen en el desarrollo de la actividad, en su movimiento.”

                                                      A.Leontiev

Al analizar la consigna como herramienta empleada en la mediación de la enseñanza es posible entender la mente en sus acciones intramentales que se exteriorizan en los productos textuales, es decir los trabajos escritos de los alumnos.

Indagar sobre la producción y el consumo de  esta herramienta cultural permite enfocar las prácticas escolares de enseñanza de Lengua como prácticas socioculturales y sus posibles cambios, según el diseño de los instrumentos oriente el sujeto hacia el objeto.

El objetivo didáctico de este análisis es disponer de una metodología  para predecir las internalizaciones de los alumnos en función de la apropiación de conceptos y capacidades de textualizar. Se trata de ahondar en la elaboración de instrumentos que aporten a la planificación de la enseñanza desde la perspectiva vigotskiana del desarrollo potencial. 

A partir de las categorías de Leontiev propongo los siguientes  niveles de análisis:

a) La actividad de comunicación en los textos de enseñantes

a.1) La actividad de lectura 

El objeto:  finalidades que son  diversas capacidades a desarrollar, enfocamos: acciones con sus metas propuestas y operaciones supuesta

a.2) La actividad de escritura: 

El objeto: finalidades: diversas capacidades a desarrollar, enfocamos acciones con metas propuestas  y operaciones supu

b) La actividad de comunicación en los textos de alumnos

El objeto: el instrumento lenguaje, en relación con él enfocamos acciones de lenguaje y operaciones psíquicas.

b.1) La actividad de lectura

El objeto: capacidades adquiridas, enfocamos:  acciones con sus metas alcanzadas y operaciones realizadas

b.2) La actividad de escritura: 

El objeto: instrumentos apropiados, enfocamos: acciones con sus metas alcanzadas  y operaciones realizadas

Algunas conclusiones

 A partir del análisis se pueden observar algunas relaciones entre las finalidades de docentes y finalidades de alumnos, también la correlación entre las acciones propuestas por los docentes y las  realizadas por los alumnos y el grado de operacionalidad que se manifiesta entre alumnos de un mismo grupo.

1.La consigna de tareas es un instrumento que permite planificar la actividad  a través de acciones coherentes con la finalidad de la misma.

La coherencia textual de la consigna es de índole pragmática (nivel comunicativo) y temática (nivel de la actividad en sí), es decir, cuando analizamos la actividad de escritura diferenciada de la actividad de lectura, estamos diferenciando coherentemente dos procesos  de operaciones mentales que incluyen acciones diversas en la realización de la actividad. 

Hemos notado que no alcanza con formular la consigna en el plano de las acciones a ejecutar porque los contenidos conceptuales específicos de la asignatura Lengua, tanto como los textos en sí mismos en cuanto objetos empíricos, tienen un contexto de producción, por una parte, y unas relaciones lógicas en las que están incluidas las acciones, que constituyen el objeto del que deben apropiarse los alumnos. En este punto notamos que la comprensión de la finalidad de la actividad de la enseñanza de lengua es un objetivo básico en la elaboración del instrumento-consigna. 

Por este motivo, la consigna es un texto planificado para  producir efectos diversos en los destinatarios alumnos. Para algunos habrá acciones que han alcanzado un carácter de operación, mientras para otros aún permanecen como acción cuya meta no logra ser alcanzada.

2.De acuerdo con estos primeros análisis de las consignas notamos que es necesario que cada alumno se apropie  de la finalidad de la actividad para lograr la coherencia textual del intercambio comunicativo, a la vez que para poder integrar las acciones que constituyen la actividad.

Si bien en la planificación de la tarea es necesario separar las acciones, éstas deben estar  orientadas como proceso, integrándose en la producción de la  actividad. De lo contrario, como hemos observado, al perderse la noción de proceso en la realización de la tarea, se pierde la actividad en sí y la tarea queda reducida a  un conjunto de acciones que se caracterizan por las interrupciones o incoherencia. Lo notamos en la comprensión de textos (actividad de lectura), como en la producción textual (actividad de escritura).

3.En la consigna, las acciones verbales dirigidas que no conducen a la finalidad de la actividad, se convierten en una abstracción, no logran operacionalidad; sucede algo similar con las operaciones (por ejemplo, las clasificaciones) que no se integran en una práctica de lenguaje posterior y quedan como repertorios abstractos sin llegar a utilizarse. 

El control que la consigna realiza del proceso de operaciones mentales de los alumnos debe estar reexteriorizado como proceso en la planificación de las acciones que conforman la consigna. De esta manera, la internalización del modelo propuesto en la elaboración podrá transformarse en una capacidad que se constituye para ser utilizada, a modo de estrategia, por cada agente (alumno) en la comprensión o producción de textos.

Cuadro 1. Análisis de la actividad en  clases de Lengua 

                    Nivel Medio

Clase 1--3º - enseñante C.

a) no está explícita.Propone acciones a realizar.

a 1 y 2)leer para resumir un texto.

 Acciones: releer-preguntar-ordenar preguntas-resumir

 Operaciones; separar/enumerar por párrafos


25 alumnos- 17 textos entregados

b) demandan desde la comprensión del texto. No registran el resumen como tarea a realizar.

b1) leer para comprender

   acciones: enumerar y ordenar como operaciones de “reconocer idea principal y secundaria”

b2) todos elaboran preguntas

      5 hacen resumen coherente (textualizan)

      8 hacen un resumen de cada párrafo.

      4 enumeran respuestas a preguntas por párrafo.

Clase 2- 3º - enseñante A.

a) Defender afirmaciones argumentando.

a2) textos a completar con argumentos. La posición enunciativa en primera persona determina la actividad de escritura

      Acciones guiadas en una progresión de temas, de más particulares y concretos a más generales y abstractos. 
26 alumnos- 19 textos entregados

b)  Responsabilidad discursiva asumida en los textos para ser leídos en clase. 

b2) utilizan el andamiaje desde la posición enunciativa, se involucran como autores de los textos breves, con rasgos de oralidad, escasos errores de ortografía y sintaxis. Todos textualizan dentro del espacio de los puntos enumerados.

Clase 3 – 4º enseñante G.

a) Leer y reconocer “tipo de texto” .Hace preguntas.

a1) aspectos no verbales de la comunicación y su transcripción. 

a2) reescribir sin rasgos de oralidad. 
24 alumnos- 13 trabajos entregados

b) Respuestas  a las preguntas

b1) 10 clasifican las acotaciones del texto dramático en acciones, estados de ánimo, gestos. 

       2 argumentan

       2 clasifican y argumentan

       todos reconocen por la marca gráfica y categorizan por el sentido del texto

b2) colocan signos de puntuación, incluyen turnos de conversación. Algunos agregan contenido temático.

Cuadro 2. Análisis de la actividad en las clases de Lengua

                   Nivel primario

Clase 1—5º grado- enseñante G.

a)  relación entre sociales y lengua.

a1) Comprensión de texto

 Acciones: separar párrafos

                 relectura en grupo grande

                 intención del autor

                 relacionar lo leído con la experiencia sobre el tema      

a2) escribir una opinión


31 alumnos- 15 textos entregados

b)  trabajar contenido de sociales, esperan ser guiados en cada acción.

b1) no se realiza la comrensión del texto, desarrollan el tema de  la clase de sociales.

b2) enfocan temas diversos: 

Responden a una supuesta pregunta. No comprensión del texto ni de la consigna.



Clase 2- 4ºgrado - enseñante A.

a) interpretar realcionando información diversa (carteles, dibujos, enunciados)

a1) observar. Analizar es leer.

A2) resolver problemas con respuestas precisas.
18 alumnos- 18 textos entregados

b) No comprensión de la actividad. Demandan acerca de las metas de las acciones a realizar.

b2) Contradicción entre relato y cálculo.

       Realizan notaciones  como en clase de matemática. No textualizan.

Clase 3 – 5º grado- enseñante P.

a) proposición de juego

a1) describir un objeto con ojos cerrados (sin adivinar) agregando cualidades.

A2) Definir adjetivo, 

      completar gráfico, 

      tachar y transcribir texto.
21 alumnos- 14 trabajos entregados

b) No entienden. 

b1) Juegan a adivinar características del objeto

      Cambian la meta de la acción: buscan adjetivos (operacionalización).

b2) Todos clasifican

       Todos tachan modalizaciones de un texto.

       7 textualizan (definen adjetivo)

        Todos enumeran como respuestas a un  cuestionario   


